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Theory Introduction 

 It is important to introduce high school students to literary criticism not only because it 

allows them to think about literature more critically but it also helps them see their whole world 

in a new—more critical—light. In this lesson seven literary theories are addressed. One literary 

theory is Feminist theory which is basically a theory that evaluates how a piece of literature 

interacts with women, female roles, and gender stereotypes. The Reader Response theory is 

basically a theory designed to evaluate how a piece of literature is interpreted by the reader based 

on the experiences and knowledge the reader has before reading or experiencing the literature. 

Basically, the meaning of the text depends on the reader and what experiences that literature 

brings to the interpretation of that text through personal connections.  A third theory being 

studied is the archetypal theory which analyzes literature and its meaning based on the 

archetypes that are present within the literature. Marxist theory engages with literature in an 

analysis of how power relations and social class are presented and work within the piece of 

literature. Psychological theory focuses on the mental capacities of the characters or the authors. 

When doing a psychological reading, one would analyze a character or the author’s 

psychological motivation, feelings, state of mind, and desires. The Historical approach would 

evaluate how the text is influenced by or comments on the historical time period or culture from 

which it was written. Lastly, the Formalist theory focuses on the form of a piece of work by 

analyzing literature through close readings in which the use of literary devices, word choice, and 

poetic devices are evaluated very carefully as to how they develop the meaning.  

 I chose to have students learn these theories by using the jigsaw method in which 

students begin in a larger group then are assigned to a smaller group where they become experts 

on a particular theory after which they go back and teach said theory to their original group. I 

chose this method because I think it is important to develop 21
st
 century skills that students learn 

how to collaborate in a variety of situations and take control over their own learning. Students 
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will be working in class so I will be available if they need help or clarification, but for the most 

part I want them to do the work on their own so I can see that they can take control of their 

learning. I also like using this method with this topic because I find that by in-depth discussions 

of the material is one of the best ways to learn literary theory and usually in whole class 

discussions not all students participate. Students will be forced to contribute and participate in 

each group because in their larger group they will be solely responsible for on theory and in the 

smaller group there are only three members so it is crucial that everyone contribute with such 

small numbers. This is also a great way to introduce them to a lot of literary theories quickly. 
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 Lesson Plan  
 

Name: Danielle Cook Date of Lesson: 

Content Area: Language Arts Grade/Age:12 

Cooperating Teacher: Professor Spradlin      

Duration of Lesson:  one 50 minute block; _5__ days 

 

 

I. Topic of Lesson: Literary Theory 
 

II. Prerequisite Knowledge: Students must already know how to analyze a text using 
characterization, plot devices, symbolism, irony, paradox, theme and plot devices. 

 

III. Goal or SPA (NCTE) Standards:  
 

Standard  

Standard 1 Students read a wide range of print and non-print texts to 

build an understanding of texts, of themselves, and of the 
cultures of the United States and the world; to acquire new 

information; to respond to the needs and demands of society 
and the workplace; and for personal fulfillment. Among these 

texts are fiction and nonfiction, classic and contemporary 
works. 

Standard 3 

 
Students apply a wide range of strategies to comprehend, 
interpret, evaluate, and appreciate texts. They draw on their 

prior experience, their interactions with other readers and 

writers, their knowledge of word meaning and of other texts, 
their word identification strategies, and their understanding of 

textual features (e.g., sound-letter correspondence, sentence 
structure, context, graphics). 

 

Standard 4 
Students adjust their use of spoken, written, and visual 
language (e.g., conventions, style, vocabulary) to 

communicate effectively with a variety of audiences and for 
different purposes. 

 

 
IV. Objective/ Ohio Academic Content Standards/ Common Core  

 

Standard  

S.L.11-12.1 Initiate and participate effectively in a range of collaborative discussions 

(one-on-one, in groups, and teacher-led) with diverse partners on grades 

11–12 topics, texts, and issues, building on others’ ideas and expressing 

their own clearly and persuasively.  
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a. Come to discussions prepared, having read and researched material 

under study; explicitly draw on that preparation by referring to evidence 

from texts and other research on the topic or issue to stimulate a 

thoughtful, well-reasoned exchange of ideas.  

b. Work with peers to promote civil, democratic discussions and decision-

making, set clear goals and deadlines, and establish individual roles as 

needed.  

c. Propel conversations by posing and responding to questions that probe 

reasoning and evidence; ensure a hearing for a full range of positions on a 

topic or issue; clarify, verify, or challenge ideas and conclusions; and 

promote divergent and creative perspectives.  

d. Respond thoughtfully to diverse perspectives; synthesize comments, 

claims, and evidence made on all sides of an issue; resolve contradictions 

when possible; and determine what additional information or research is 

required to deepen the investigation or complete the task.  

S.L.11-12.4 Present information, findings, and supporting evidence, conveying a clear 

and distinct perspective, such that listeners can follow the line of 

reasoning, alternative or opposing perspectives are addressed, and the 

organization, development, substance, and style are appropriate to 

purpose, audience, and a range of formal and informal tasks.  

R.L.11-12.5 Analyze how an author’s choices concerning how to structure specific 

parts of a text (e.g., the choice of where to begin or end a story, the 

choice to provide a comedic or tragic resolution) contribute to its overall 

structure and meaning as well as its aesthetic impact.  

 

 
V. Materials/Technology: 

-Three iPads 
-Literary Theory Information Sheets: 
 The following are from Meridith Niekamp’s materials package: 

  -Feminist 
  -Reader Response 

  -Archetypal   
  -Psychological 
  -Historical 

 The following were created from information found in Deborah Appleman’s 
“Critical Encounters in High School English 2nd Edition”: 

  -Marxism 
  -Formalism 
-Poster Paper 

-Markers 
-Access to YouTube 

-Pencil 
-Paper 

-Song Lyrics: 
 -Aerosmith’s “Eat the Rich” 
 -Bad Company’s “If You Needed Somebody” 

 -Bon Jovi’s “Livin’ on a Prayer” 
-Notes handout (adapted from Niekamp’s materials package) 

 
VI. Activities/Procedures: 

 

Day One: 
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1. Discuss the definition of literary criticism, literary theory, and literary critics 
with students. Discuss the importance of literary theories and why there are many 

of them. (20 mins) 
2. Divide the students up into three groups of seven. Each group is given an iPad 

and song lyrics. Students will be able to spread out into resource rooms or the 
library where permitted. (5 mins) 
3. In groups students are to watch the music video of their group song. (Bad 

Company’s “If You Needed Somebody” http://www.youtube.com/watch?v=-
EXh2ZJ9VVY, Bon Jovi’s “Livin’ on a Prayer” 
http://www.youtube.com/watch?v=lDK9QqIzhwk, or Aerosmith’s “Eat the Rich” 
http://www.youtube.com/watch?v=o-0lAhnoDlU )They will then discuss the song 

and look up background information of the song (when it was created, why, the 
inspiration behind the song). They will discuss the following questions and others 
they develop: (25 mins) 

-What does the song mean? 
-What is the subject of the song? 

-What is a theme of the song? 
-Who is the main character of narrator? What is significant about him or her? 
-What sort of characterization does the song offer of this person? 

-What is the message of the song? 
-Are there different ways to interpret the message? 

-What images in the video helped convey the message? 
 
Day Two: 

1. Students should get back into their groups of seven. From there they are each 
given an index card that contains one of the following theories on it: (2 mins) 

-Formalism 
-Marxism/Social  
-Historical 

-Psychological 
-Reader Response 

-Feminism/Gender  
-Archetypal 
2. The groups will now split up and compile smaller groups centered on the theory 

they have drawn (there will now be seven groups of three). After the groups have 
gathered their materials (information on the theory) they can seek out their own 

work space throughout the room, in the library, or other resource rooms. (3 mins) 
3. The groups will now read the material on their theory and discuss in their 
groups how they can apply it to literature they have read throughout the year and 

to their song while taking notes. Each group member will be responsible for 
mastering this theory so that they can teach it to their other group members. (45 

mins) 
 

Day Three and Four: 
1. Students are to get into their groups of seven. Each member needs to explain 
the theory that they have now become an expert on to their group members. 

From here the group should discuss how the group song could be analyzed using 
this theory or “lens”. Group member are encouraged to add to other group 

members’ analysis or ask questions. Before moving on to the next theory, as a 
group they must come to a consensus as to how the song could be analyzed using 
the theory. They can replay the song as much as they feel is necessary. They 
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should discuss and take notes on three theorists one day and four the next. While 
discussing one person should be tracking the ideas of the group on a poster that 

is divided into seven sections which will be presented to the class.(50 mins) 
 

Day Five: 
1. Each group will play their video for the class and briefly explain how they have 
analyzed the song using each theory. Each group member should talk during this 

presentation. (15 mins each group; 45 mins total) 
2. Wrap up- answer any questions and clear up any confusion.  

 
VII. Accommodations/Differentiated Instruction: 

Students will be grouped by their ability level. Lower achieving students will be 
grouped with higher achieving students in the larger groups to help them. In 
addition lower-level readers will be given easier theories that they are probably 

already somewhat familiar with such as reader-response theory, feminism, or 
Marxism. Gifted students will be challenged by being assigned to more complex 

theories such as archetypal, psychological, or formalist. Auditory learners will 
benefit the most from this lesson with the incorporation of music, but visual 
learners will benefit as well from the music videos. Gifted students will be 

challenged by the complex nature of this topic, where as lower-level students will 
benefit from the group discussions and application of the material.   

 
VIII. Assessment/Evaluation: 

During presentations and group discussions students will be assessed according to 

the following rubric: 

 Great  5 Good  4-3 Poor  2-1 

Analysis of Text The presenter was able to 
go beyond just knowing 
what the theory is and 
actually use it correctly for 
analysis. 
The presentation effectively 
demonstrated the students’ 
ability to fully apply the 
theory to the song assigned 
and analyze the meaning of 
the song by using said 
theory and by analyzing the 
choices made by the artist 
or producer.  

The presenter was able to 
go beyond just knowing 
what the theory is and 
actually use it some-what 
correctly for analysis. 
The presentation vaguely 
demonstrated the students’ 
ability to fully apply the 
theory to the song assigned 
and analyze the meaning of 
the song by using said 
theory and by analyzing the 
choices made by the artist 
or producer. 

The presenter could not go 
beyond just knowing what 
the theory is and actually 
use it correctly for analysis. 
The presentation failed to 
demonstrate the students’ 
ability to fully apply the 
theory to the song assigned 
and analyze the meaning of 
the song by using said 
theory and by analyzing the 
choices made by the artist 
or producer. 

Presentation The presentation presents 
information and supporting 
evidence clearly, concisely, 
and logically so that it is 
easy for the audience to 
follow and understand. The 
student made his or her 
points clearly and 
persuasively. They stayed 
within the time limit and on 
topic. 

The presentation uses 
information from the articles 
to support their 
presentation. The 
presentation fails to present 
information and supporting 
evidence clearly, concisely, 
and logically so that it is 
easy for the audience to 
follow and understand. The 
student vaguely made his or 
her points. They slightly 
went over the time limit but 
stayed on topic. 

The presentation fails to use 
information from the articles 
to support their 
presentation. The also 
presentation fails to present 
information and supporting 
evidence clearly, concisely, 
and logically so that it is 
easy for the audience to 
follow and understand. The 
student failed to make his or 
her point clearly and 
persuasively. He or she did 
not stay within the time 
limit and often rambled off 
topic. 
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Collaboration During discussion students 
initiate and participate in a 
collaborative conversation 
while referring to the text 
under study. Students set 
and abide by the rules of 
collaborative discussions 
while propelling the 
conversation by posing and 
responding to questions 
relevant to the discussion 
while responding 
thoughtfully to their peers' 
thoughts.  

During discussion students 
initiate and participate in a 
collaborative conversation 
while referring to the text 
under study. Students fail to 
set and abide by the rules of 
collaborative discussions. 
They fail to propel the 
conversation by posing and 
responding to questions 
relevant to the discussion 
while responding 
thoughtfully to their peers' 
thoughts.  

During discussion students 
fail to initiate and 
participate in a collaborative 
conversation while referring 
to the text under study. 
Students fail to set and 
abide by the rules of 
collaborative discussions. 
They fail to propel the 
conversation by posing and 
responding to questions 
relevant to the discussion 
while responding 
thoughtfully to their peers' 
thoughts.  

   Total: _________/15 

 

If 80% of students are able to demonstrate competency in these areas I will know 
that my objective has been met.  

 
IX. Reflection 
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Social-Class/Marxist Criticism 

A Marxist critic grounds his or her theory and practice on the economic 

and cultural theory of Karl Marx and Friedrich Engles. 

Key Points: 

 The evolving history of humanity, its institutions, and its ways of 

thinking are determined by the changing mode of its “material 

production”—that is, of its basic economic organization. 

 Historical changes in the fundamental mode of production effect 

essential changes both in the constitution and power relations of 

social classes, which carry on a conflict for economic, political, and 

social advantage. 

 Human consciousness in any era is constituted by an ideology—that is, a 

set of concepts, beliefs, values, and ways of thinking and feeling 

through which human beings perceive, and by which they explain what 

they take to be reality.  

 A Marxist critic typically undertakes to “explain” the literature of 

any era by revealing the economic, class, and ideological determinants 

of the way an author writes.  

 A Marxist critic examines the relation of the text to the social 

reality of that time and place. 

 This school of critical theory focuses on power and money in works of 

literature. 

 This perspective helps us understand how people from different social 

classes understand the same circumstances in very different ways.  

 When we see members of different social classes thrown together in the 

same story, we are likely to think in terms of power and advantage as 

we attempt to explain what happens and why. 

Questions/Strategies to Apply: 

 Who has the power/money?  

 Who does not?  

 What happens as a result?  
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Formalism Theory 

Key Points: 

 The word formal has two related meanings, both of which apply within 

this perspective.  

o The first relates to its root word, form, a structure’s 

shape that we can recognize and use to make associations.  

o The second relates to a set of conventions or accepted 

practices. Formal poetry, for example, has meter, rhyme, 

stanzas, and other predictable features that it shares with 

poems of the same type.  

 The formalist perspective pays particular attention to these issues 

of form and convention.  

 Instead of looking at the world in which a poem exists, for example, 

the formalist perspective says that a poem should be treated as an 

independent and self-sufficient object.  

 The methods used in this perspective are those pertaining to close 

reading, that is, detailed and subtle analysis of the formal 

components that make up the literary work, such as the meanings and 

interactions of words, figures of speech, and symbols. 

 Very interested in universal meanings and universal human 

experiences (death, birth, pain, suffering, etc.) 

 Interested in canonical works of literature—or “great” literature. 

Questions/Strategies to Apply: 

 How do the literary devices used in the text work together to create 

the meaning of the text? 

 What universal meaning is present within the text? 

 How do the symbols of the text work to convey the meaning? 

Arguments in favor: 

+ Literature is like a painting, it should be appreciated for its artwork and 

creativity. It should not be socialized. This theory allows readers to truly 

appreciate the beauty of the literature and what insights it has to offer 

towards the human condition.  

Arguments against: 

- Opponents argue that there is no universal or human conditions which exist.  

-Formalist criticism fails to account for historical, social, or biographical 

influences of the work and without those the work can not truly be 

understood.  
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Theory: Notes: Application to Song: 

Psychological Theory 

Look for evidence of struggle 

in relationships. What is 

subconsciously motivating the 

charcters to act as they do? 

Is there evidence of the Id, 

Ego, and Superego at play? 

Pahllic or Yonic symbols? 

What meaning can you 

construct from this evidence? 

  

Historical Theory 

What was going on in the 

world when this visual text 

was created? What were 

relevant national events? 

What experiences did the 

author have prior to writing 

this text? What meaning can 

you construct when you 

consider these historical 

factors? 

  

Marxist Theory 

Which character(s) is at the 

top of the social ladder? Who 

is at the bottom? Who has the 

money? Who has the power? 

What is the result? Where do 

you see yourself on the 

social and economic ladder? 

Does this affect you reading 

of this visual text? 

  

Formalist Theory 

What “literary elements” does 

the author use? In the visual 

text, what elements of the 

director’s craft help you 

create meaning? 

  

Feminist Theory 

Is there evidence of 

character fitting gender 

stereotypes or not fitting 

them? What is the result? How 

are women portrayed? Based on 

this information, what 

meaning can you construct? 

  

Reader Response Theory 

What personal experiences do 

the character/actions in this 

video bring to mind? How do 

both you past experience and 

the emotions you’ve attached 

to this experience help you 

create meaning from this 

visual text? 

  

Archetypal Theory 

What archetypes of 

mythological allusions are 

present? How do they work in 

this visual text?How do they 

help you construct meaning? 
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“Eat the Rich” by Aerosmith 

From 1993 album Get a Grip 

 

Well I woke up this morning 

On the wrong side of the bed 

And how I got to thinkin' 

About all those things you said 

About ordinary people 

And how they make you sick 

And if callin' names kicks back on 

you 

Then I hope this does the trick 

 

'cause I'm sick of your complainin' 

About how many bills 

And I'm sick of all your bitchin' 

'Bout your poodles and your pills 

And I just can't see no humor 

About your way of life 

And I think I can do more for you 

With this here fork and knife 

 

Eat the rich 

There's only one thing that they 

are good for 

Eat the rich 

Take one bite now - come back for 

more 

Eat the rich 

I gotta get this off my chest 

Eat the rich 

Take one bite now - spit out the 

rest 

 

So I called up my head shrinker 

And I told him what I'd done 

He said you best go on a diet 

Yeah, I hope you have some fun 

And a don't go burst the bubble 

On rich folks who get rude 

'Cause you won't get in no trouble 

When you eats that kinda food 

 

Now they're smokin' up their junk 

bonds 

And then they go get stiff 

And they're dancin' in the yacht 

club 

With muff and uncle biff 

But there's one good thing that  

 

 

 

 

 

 

 

 

 

 

 

 

happens 

When you toss your pearls to swine 

Their attitudes may taste like shit 

But go real good with wine 

 

Eat the rich 

There's only one thing that they 

are good for 

Eat the rich 

Take one bite now - come back for 

more 

Eat the rich 

I gotta get this off my chest 

Eat the rich 

Take one bite now - spit out the 

rest 

 

Believe in all the good things 

That money just can't buy 

Then you won't get no bellyache 

From eatin' humble pie 

I believe in rags to riches 

Your inheritance won't last 

So take your gray poupon my friend 

And shove it up your ass 

 

Eat the rich 

There's only one thing that they 

are good for 

Eat the rich 

Take one bite now - come back for 

more 

Eat the rich 

I gotta get this off my chest 

Eat the rich 

Take one bite now - spit out the 

rest 

Eat the rich 

There's only one thing that they 

are good for 

Eat the rich 

Take one bite now - come back for 

more 

Eat the rich 

Don't stop me now, I'm goin' crazy 

Eat the rich 

That's my idea of a good time baby 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Cook 21 

 
“Livin’ on a Prayer” by Bon 

Jovi 

From 1986 album Slippery When Wet 

Once upon a time  

Not so long ago  

 

Tommy used to work on the docks  

Unions been on strike  

He's down on his luck... it's 

tough, so tough  

Gina works the diner all day  

Working for her man, she brings 

home her pay  

For love - for love  

 

She says we've got to hold on to 

what we've got  

Cause it doesn't make a difference  

If we make it or not  

We've got each other and that's a 

lot  

For love - well give it a shot  

 

Chorus:  

Whooah, we're half way there  

Livin on a prayer  

Take my hand and we'll make it - I 

swear  

Livin on a prayer  

 

 

 

 

 

Tommy's got his six string in hock  

Now he's holding in what he used  

To make it talk - so tough, it's 

tough  

Gina dreams of running away  

When she cries in the night  

Tommy whispers baby it's okay, 

someday  

 

We've got to hold on to what we've 

got  

Cause it doesn't make a difference  

If we make it or not  

We've got each other and that's a 

lot  

For love - well give it a shot  

 

Chorus:                       

Whooah, we're half way there  

Livin on a prayer  

Take my hand and we'll make it - I 

swear  

Livin on a prayer  

 

We've got to hold on ready or not  

You live for the fight when it's 

all that you've got  

 

Chorus:                       

Whooah, we're half way there  

Livin on a prayer  

Take my hand and we'll make it - I 

swear  

Livin on a prayer  
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“If You Needed Somebody” by 

Bad Company 
From Holy Water album 

 

Should have told you by now      

But I can't find the words, oh, no      

If I could show you somehow      

But I don't have the nerve 

 

And you don't see me looking at you 

How can love be so blind?    

Somehow, you don't notice me  

Sooner or later there will come a 

time, baby 

If you needed somebody           

The way that I need you           

If you wanted somebody           

The way that I want you 

The way that I want you 

 

If I could hold you tonight        

It would last me forever         

But the time's never right       

When will we be together, oh, no 

If I could make you understand   

What you're doing to me         

Maybe there will come a time    

 

 

 

 

 

 

 

 

 

 

When sooner or later I will make 

you see, baby 

 

If you needed somebody           

The way that I need you, baby, 

tonight                           

If you wanted somebody             

The way that I want you 

 

If I could tell you now            

The way you make me feel             

If I could show you somehow           

Don't you know my lovin' is loved 

so real? 

 

If you needed somebody           

The way that I need you and baby, 

tonight                               

If you wanted somebody               

The way that I want you 

(If you need somebody)             

I need you, I want you, I gotta 

tell you                          

The way that I need you              

And if you wanted somebody                    

The way that I want you 

(If you need somebody)

 
 


